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Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box
.

There is nothing requiring urgent attention

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

Not applicable as this was the first academic year that the summer AEUS has been externally examined
For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School

N/A

Standards

1.

Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award


The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
 The extent to which standards are appropriate for the award or award element under consideration.
This is a short intensive pre sessional course which is designed to prepare students for either an academic Foundation year
at the University or direct entry to UG study. Thus, the ILOs for the course are appropriate for providing students with the
skills necessary to achieve this aim. The programme focuses on core English macro skills of reading, writing, listening and
speaking which are benchmarked to UKVI SELT requirements for university admissions. A range of study skills are covered
(although the delineation, if there is such a thing, between ‘academic skills’/’study skills’ and language is not always clear in
the learning outcomes of SoW) and students are given the opportunity to work independently and as a group on projects
and tasks.
Progression of skills, where possible on a short course, is ensured through a focus on language and academic skills
throughout the course with the later introduction of more soft skills such as autonomy. Teaching materials largely support
this. Skills are integrated with content which encompasses generic global topics in order to motivate and interest students
and provide an authentic context to introduce relevant language and discourse for academic study. I would perhaps
question the suitability of the topics for an academic context given that they seemed rather too generic and not
necessarily relevant to students of all disciplines.

2.

Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
As far as I am able to comment, this course is comparable to UG pre-sessionals at other institutions in terms of pedagogical
Approach and assessment procedures. As a pre- university course, comparability to HEQ is not applicable.

3.

Please comment on the assessment methods and the appropriateness of these to the ILOs


The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
 The quality of teaching, learning and assessment methods that may be indicated by student performance.
Assessed tasks cover the four macro skills (and for the speaking two different assessment tasks, reflecting the complex
nature of the construct of speaking). This is designed to provide IELTS equivalences to the University’s admissions.
Summative tasks take place at the end of the course to adhere to the nature of language proficiency gains over the course,
yet achievement of skills and knowledge taught such as referencing accuracy and the ability to use sources within a
structured essay are also assessed. Formative assessment takes place throughout the course in the form of in-class writing
and homework tasks, as well as VLE work and group assignments such as the Megacities project.
Tasks are often integrated, with the project work forming the basis for the presentation assessment. This allows students to
use sources in their seminars and presentations, simulating authentic undergraduate class situations. Group work provides
support and stimulus but is assessed separately, which is excellent. Something to perhaps be aware of however, is the
possibility of students over- preparing/memorising/rehearsing in the speaking components, given that performance on these
tasks is designed to indicate achievement of aims independently and produce samples of spontaneous language.
There is a range of assessment genres with exams and coursework, as well as discussions and presentations. Students
complete one written essay, independently, with sources provided, given that it has been deemed unnecessary at level 3
for students to search for their own sources to write essays. This also aids the introduction and reinforcement of the
University’s policies on plagiarism and to help teachers detect early as they will be familiar with the sources themselves.
Searching for sources as a skill is covered in other elements of the course (see above). There is a focus on processes of
writing in addition to product, with a draft and outline of this essay being required with detailed feedback from tutors provided.
Standardisation and moderation procedures are rigorous and a selection of the cohort are double marked in accordance
with university policies. All speaking exams are double marked and recorded, which is to be commended. Arrangements for
resits are clear to students.
The criteria are clear and fair, benchmarked to both IELTS to meet UKVI and admissions requirements and to the university’s
20-90 system. These are accurate for the entry levels required for the above stakeholders, yet there was some concern
expressed that the levels for the listening exam may not quite reflect the IELTS equivalent level for the students given their
IELTS scores on entry to the course. Only two students failed one of the speaking components by a narrow margin, which
indicates the quality of teaching and the nature of support and feedback given to students throughout the whole course.

4.

Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?


The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;

The strengths and weaknesses of the students as a cohort.
As above, there is a wide range of assessed tasks and genres which simulate authentic language and skills use. Only 27
students during this academic year are conditional offer holders, which means they are required to pass the course
in order to progress to their degree. As above, only two students narrowly failed in one component but there were no overall
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failures for the whole course. This would be comparable to other courses given the small number required to pass. Overall,
listening scores seemed slightly higher than comparable cohorts but reading, writing and speaking scores are on par with
the entry level of university students to an undergrad or foundation programme.

5.

For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
N/A

6.

Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
This is my first year of examining for AEUS summer courses. However, the addition to the course of the Flying Start VLE
programme are exemplary of good practice in order to prepare students for moving to their disciplines and to begin to foster
autonomous learning, critical in the transition from high school to undergraduate studies.

7.

Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
This course is underpinned indirectly by EAP research into the academic skills and language skills that are needed for
students to successfully transition to another academic culture at tertiary level. This is exemplified by the explicit focus on
transition as in the Flying Start programme, as mentioned above, as well a range of summative and formative assessment
tasks designed to simulate authentic academic situations such as seminars and group project work.

8.

Where the programme forms part of an Integrated PhD, please comment on the appropriateness of the
programme as training for a PhD
N/A

For Examiners involved in mentoring arrangements

9.

If you have acted as a mentor to a new External Examiner or have received mentor support please
comment here on the arrangements
As with the year-long AEUS programme, outgoing external examiner
mentoring support. This was arranged by the AEUS coordinator and was extremely helpful.

, provided

The Examination/Assessment Process

10. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.
Whether External Examiners have sufficient access to the material needed to make the required judgements and whether they
are encouraged to request additional information.
Access to VLE with polices and procedure provided. External Examiner handbook and QAA procedures provided. Language
Centre support staff are to be commended for their help in setting up the smooth transition to Minerva and allowing me to
access the material on the VLE in a timely manner. There was some issue with the Minerva system on my visit on 7th
September but the course leader had pre-empted this by providing all materials in an alternative format.

11. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they are
asked to perform.
Students handbooks for the 10 week and 6 week programme were accessible as well as helpful documents provided by the
course leader on exit statements as required by the University for direct entry and Entry to Foundation, overviews of the
programme and the numerical breakdown of unconditional vs conditional offer holders, Everything was very clear and the
work undertaken to ensure this should be highly commended.
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12. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
In future, it may be nice to see draft exam papers in advance for comments, but prior to Exam Board all exams, marking
procedures, samples of assessed work for a range of students across the bands was provided to me through the VLE. There
is a very short turnaround time for marking and providing this information so any materials that were not available (listening
recordings and one or two samples of speaking work) or delays were not due to the Centre but to the inevitable timeconstrained nature of pre sessional courses.

13. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
A sample of scripts/feedback sheets from each assessment was made available. Feedback sheets were provided with
grades, and feedback to the students was clear and consistent with the marking criteria. Comments made on
scripts/feedback sheets are fair and helpful. It would have been nice to see annotated feedback on drafts in order to ensure
that excessive help with language accuracy etc was not being given to students at the essay draft stage on the writing
component, given that the completed essay was 25% of the summative mark and there was no timed writing component to
assess students’ unaided language use.
As above, clear standardisation procedures and double marking is in place for all assessed components.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
N/A

15. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
I was impressed with the efficiency and thoroughness of the procedures on the day of the Exam Board. It was recommended
by the board to not require a resit on one task of one component as both students had passed the component overall and
had only failed by task by a narrow margin. This was fair and consistent with policies.

16. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
Mitigating Circumstances procedures and forms provided on the VLE in a clear accessible place for students. All policies
are transparent and provided in the Handbook. There was one student on the course who had followed the Mitigating
Circumstances procedure and all effort was made by the Centre and those present at Exam Board to ensure fairness for
this student to resubmit within the guidelines.

Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
As I commented on the year long programme report, I feel a focus on generic topics of the week may be derived from the influence
of IELTS style preparation courses, restricting the academic rigour and relevance of the course to students’ future disciplinary
study course somewhat, although the course receives good feedback consistently from students and teachers and students are
generally motivated. The Flying Start course is excellent, but perhaps could become more of a core component integrated into
the whole body of the course in order to remedy this and focus more from the outset on graduate attributes and the nature of UK
University study.
The level of support, both academic and personal, provided to students on the course is exemplary. Students are given pastoral
support by a designated officer, there is an under 18s duty of care policy, and academic consultations are provided regularly.
The use of the VLE and the utilisation of the Centre’s Language Zone as part of independent study is an excellent component of
the course. Padlet and other technological tools and apps are integrated into course materials where possible with a clear
pedagogical purpose.
I would recommend a review of the listening exam as I did not feel all item types were valid for the skill being assessed. Also,
there could be some cognitive overload for students with several quite different topics of lectures being assessed in the same
exam.
Overall, the course is providing an excellent basis for preparing students for entry to degree programmes at the University of
Leeds.
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Subject area and awards being examined
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Subject(s):
Programme(s) / Module(s):

Academic English for Undergraduate Students (AEUS)

Awards (e.g. BA/BSc/MSc etc):
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Title and Name of Examiner:
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Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Quality Assurance
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box

As the programme is being reviewed over the forthcoming academic year, there is nothing I can comment on that
would be considered urgent beyond general recommendations a.

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

These reports were made available to me upon my visit to the centre.

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School
N/A

Standards

1.

Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award



The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.
As the course is intended as an English Language pathway to undergraduate programmes at Leeds, the Aims and ILOs are
appropriate in terms of structure and content. There is clear progression from basic to more complex tasks and language
skills over the three semesters and components which are designed to help students to meet their future needs of their
degree programmes. The programme focuses on core English macro skills of reading, writing, listening and speaking with
study skills elements which are benchmarked to UKVI SELT requirements for university admissions. There is a pedagogic
focus on integration of language skills with content appropriate for academic study. Intercultural competence is a key
component of the course, with a focus on living and studying in the UK, and on the local culture and history of Leeds.
A range of students are being catered for in terms of future disciplines and language levels. Optional components are
designed in addition to the core components mentioned above to suit these students’ interests and needs.
The course focuses on processes in addition to products of learning and tasks are clearly designed with graduate attributes
of independence in research skills and collaboration in group work in mind. Tasks are authentic in terms of fostering these
attributes and skills.
However, there is perhaps less focus on academic disciplinary discourse conventions and more on ‘generic EAP’,
particularly in the writing module. The rhetorical functions of essays are generally appropriate to most disciplines, but the
topics are generic throughout in attempt to a) cater for a wide range of students’ subjects and b) meet the needs of students
who are taking the IELTS. Hence, there is a slight lack of focus on criticality of argument and thought, and complexity of
ideas. As such the core components of the course may not always be meeting the needs and interests of the higher level
students or those who have already acquired the requisite IELTS score for acceptance to a degree programme.

2.

Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
As far as I am able to comment, this course is comparable to UG pre-sessionals at other institutions in terms of pedagogical
approach. As a pre- university course, comparability to HEQ is not applicable.

3.

Please comment on the assessment methods and the appropriateness of these to the ILOs



The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student performance.
There are a range of formative and summative tasks, all of which are appropriate to the aims and ILOs of the course. The
focus on timed essays and examinations is necessary because of the large numbers of students required to sit the IELTS;
however, the aims and design of the formative assessment seem to be more focused and simulate authentic university level
assessments (such as report writing and primary research) than the summative exams.
Standardisation and moderation procedures are rigorous and a selection of the cohort are double marked in accordance
with university policies. All speaking exams are double marked and recorded, which is to be commended. Arrangements for
resits are clear to students. The system of validation/trialling of assessments was not made clear in documentation.
The criteria are clear and fair, benchmarked to both IELTS to meet UKVI and admissions requirements and to the university’s
20-90 system.
Students taking the in –house reading exams seemed to do quite poorly on some of the tasks, although this is likely to be
due to the nature of exam rather than the quality of teaching and learning ( see 12 below). There is some restriction
in the writing assessments for term 3 on what students can do with criticality due to the restrictions on sources. While this
is designed to simulate undergrad reading lists, some of the sources provided could be more academic in nature to
to allow students to demonstrate critical thought and become more familiar with disciplinary discourses.

4.

Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?


The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;

The strengths and weaknesses of the students as a cohort.
Students are, through a wide range of appropriate and domain-authentic tasks throughout the three semesters, given
opportunity to demonstrate their acquisition of skills and language use in a generic academic context. Those taking the
IELTS are highly supported with exam preparation classes. Higher level students are catered for in optional modules.
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5.

For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
N/A

6.

Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
The addition of the Exploratory Practice module is exemplary of good practice in EAP. Social programmes are provided for
students and there is a good pastoral and academic support through a system of personal tutoring. A wide range of extra
learning resources are available on the VLE and The Language Zone provides a range of extra-curricular activities and
chances to practice valuable communication skills and integrate in UK and Leeds life and culture. Another noteworthy
enhancement to programme is the Reading Circles initiative, helping to cater for more advanced students.

7.

Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
Much of the curriculum is explicitly influenced by research in ELT and EAP and general HE pedagogy. One of many highly
commendable aspects of the course is the inclusion of an Exploratory Practice module influenced by an educational
researcher from the University of Leeds. Students undertake a number of independent research projects throughout the
course, designed to prepare them for the nature of research inquiry at undergrad level.

8.

Where the programme forms part of an Integrated PhD, please comment on the appropriateness of the
programme as training for a PhD
N/A

For Examiners involved in mentoring arrangements

9.

If you have acted as a mentor to a new External Examiner or have received mentor support please
comment here on the arrangements
Outgoing external examiner
AEUS coordinator and was extremely helpful.

provided mentoring support. This was arranged by the

The Examination/Assessment Process

10. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.
Whether External Examiners have sufficient access to the material needed to make the required judgements and whether they
are encouraged to request additional information.
Access to VLE with polices and procedure provided. External Examiner handbook and QAA procedures provided in a timely
manner
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11. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they are
asked to perform.
The majority of information was available on the VLE and in N Drive format. Course and assessment overviews were clear
and easy to understand. Code of Practice for Assessment was provided. Criteria for all assessments were easily accessible.
A range of exam scripts were provided with feedback.

12. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
Draft exams were provided upon request; however, there were also unavoidable technical issues which meant that
listening exam recordings were not available. As such, it was difficult to comment on the text suitability/authenticity in
advance. I would recommend that exam drafts are sent to the External Examiner for comments and suggestions in
advance.
Assessments for reading did not seem to test a sufficient range of subskills (expeditious reading, guessing vocab from
context, inference etc). I would query as to why reading and listening exams award marks for a subjective process of notetaking, particularly when the notes are also being used to answer questions, so in effect being tested twice. Students
seem to be achieving low scores on some of the reading item types. I would advise that marks awarded for sections be
made clearer to students on the listening papers.
As the questions for the extended coursework essay and timed exam are the same, I would enquire as to what
procedures are in place preventing students from doing the same essay twice. If possible, I would recommend that the
weighting of the extended essay be increased to reflect the nature of undergraduate study and the process of writing.
All this is advised with the proviso that the course is under review (see above and below) and much of the assessment
may change.

13. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
A sample of scripts/feedback sheets from each assessment was made available. Feedback sheets were provided with
grades, and feedback to the students was clear and consistent with the marking criteria. Comments made on
scripts/feedback sheets are fair and helpful to students. In future, it would be useful to see the comments made on student
drafts of extended essays.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
NA for this module

15. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
I was unable to attend the 15th June Board of Examiners meeting, although provision was made for to visit the centre in the
preceding week. Minutes/proceedings of that meeting have not yet been provided. There will be an additional Board of
Examiners meeting on 7th September.

16. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
Mitigating Circumstances procedures and forms provided on the VLE in a clear accessible place for students. All policies
transparent.
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Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
As the course is under review, many of the recommendations and suggestions for change are with this proviso.
Perhaps consider a less generic focus in the core components, with a more restricted range of academic (interdisciplinary) topics,
such as diversity, sustainability, knowledge acquisition/dissemination, social media, etc, and integrate more disciplinary discourse
awareness. I understand if this is not possible given the importance of IELTS by departments; however IELTS preparation is being
catered for in other components.
Materials development seemed slightly ad hoc. Although the ILOs and Aims were clear in handbooks, module overviews and
assessments, it was more difficult to see progression of skills within the day to day content of the course. The flexibility to adapt
to cohorts’ needs, as well as teacher autonomy, is commendable but perhaps consider a scheme of work that can be (even if
loosely) followed by teachers as the course grows.
Perhaps consider moving the more challenging tasks to the later stages of the course, even if they remain formative. Those who
will take IELTS in earlier stages then have a focus and incentive to work with more academically authentic skills and tasks.
However, I am aware there may be reasons for this staging, as many students return home in later stages of the course.
I would suggest that the format of exams and item types for receptive skills might be reviewed.
Following review, it would be good to retain elements of the course which are exemplary of good practice, such as the optional
components and EP, ICC focus and engaging tasks/projects.
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