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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2014– 2015
Part A: General Information
Subject area and awards being examined
Faculty / School of:

English

Subject(s):

English Language

Programme(s) / Module(s):

English Language
English Language and Literature
English Language and Linguistics

Awards (e.g. BA/BSc/MSc etc):

BA

Name and home Institution / affiliation of Examiner

Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Quality Assurance
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box
.

None

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School
As this is a premature end to my appointment (after two years, instead of four), there has been relatively little time for major
change. However, I have observed a greater variety in the language modules being offered and in the types of assessment
being used. It is possible that this is a by-product of the modules I happen to have seen in each of these two years.

Standards

1.

Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award


The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
 The extent to which standards are appropriate for the award or award element under consideration.
The ILOs were appropriate to the modules and programme and appropriate standards were observed.

2.

Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
Yes, your English Language programmes are comparable with those at other institutions and meet national benchmarks.

3.

Please comment on the assessment methods and the appropriateness of these to the ILOs



4.

The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student performance.
In general, there are no concerns here. I have sent some minor module-specific comments to the School.

Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?


The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;

The strengths and weaknesses of the students as a cohort.
Yes, on the whole. I saw a wider range of methodologies being used by students this year.

5.

For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
N/A

6.

Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
The use of presentations, pamphlets and posters is encouraging your students to develop a range of skills. It is clear that
modules which include the possibility of creative thinking are particularly engaging.

7.

Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
I saw four sample dissertations from 2013-14. These were varied in topic, demonstrating a good level of originality in the
selection and design of research projects. Critical Discourse Analysis seems to have been the preferred approach,
but a sample of this size may not be representative. Again, the marks were appropriate and the feedback detailed
and constructive. The best dissertation I saw was extremely accomplished.

8.

Where the programme forms part of an Integrated PhD, please comment on the appropriateness of the
programme as training for a PhD
N/A

For Examiners involved in mentoring arrangements

9.

If you have acted as a mentor to a new External Examiner or have received mentor support please
comment here on the arrangements
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N/A

The Examination/Assessment Process

10. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.
Whether External Examiners have sufficient access to the material needed to make the required judgements and whether they
are encouraged to request additional information.
Yes.

11. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they are
asked to perform.
Yes.

12. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
Yes. I made some minor comments which were, I think, taken into account.

13. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
Yes. I was very impressed by the quality and clarity of the feedback offered.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
Yes and yes (see also 7)

15. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
Yes. The administration of this process has been exemplary.

16. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
I was not able to observe this in person, but reference was made to mitigating circumstances during the exam board and
these were taken into account in determining degree classifications.

Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
I am sending some more detailed feedback to the School on individual modules. It’s good that your classification system is
flexible in recognising students’ strengths across the second and third year. This must motivate your students towards continued
improvement in their final year. I was pleased to hear that you had reconsidered your policy of excluding students with penalties
from consideration as borderline cases. The penalty of exclusion for cheating in an exam, which was discussed over dinner,
seems extreme in comparison to the penalty for cheating in a piece of coursework (a zero or 40 for that module, depending on
the severity of the offence). Without in any way condoning cheating, I think you could be more humane in allowing your students
to make good on their mistakes.
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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2014– 2015
Part A: General Information
Subject area and awards being examined
Faculty / School of:

English

Subject(s):
Programme(s) / Module(s):

English Literature and Language

Awards (e.g. BA/BSc/MSc etc):

BA

Name and home Institution / affiliation of Examiner

Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Quality Assurance
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box

N/A
Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

N/A
For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School

Over the four years of my appointment as external examiner, the BA Programme in the School
of English has been subject to a continual process of reform and improvement directed by the
Head of School, <>, and the Director for Student Education, <>. It is clear that under their
conscientious and inspiring leadership (ably supported by the Examinations Officer, <>, and an
excellent administrative team), the School of English works tirelessly to develop its programme
and to enhance the student learning experience. In particular, the School is in the process of
introducing special projects in tandem with the development of the dissertation module to
increase the number of ways in which students might work as trainee researchers in a specialist
field of their choosing, and might benefit from varied modes of assessment. The other major
development during my period of service has been the introduction of writing mentors (a

collaborative post-graduate ‘Madras’-style system of tuition now led by <>) to coach students
who need non-remedial help with their prose style. It has been rewarding to see the excellent
benefits that have flowed from this mode of support. Since the introduction of the writing
mentors, I have been more aware of leaps in performance between the first essay and the
second essay or between first essay and final exam when a student has been advised to seek
out this extra help. I should emphasise that this support comes in addition to the fine, detailed
encouragement already supplied by teaching colleagues in the School. It is evident that
students progress between their second and third years. Many students who began their
second year with marks in the low to mid 60s ended their third year with marks in the high 60s
to 70s, and it is possible that increased rigour about standards of written English and argument
construction during the first year would concentrate the intellectual effect of the second and third
years, allowing students more time to blossom into first class candidates.
I was impressed in my first year by the standards achieved by the best students. Leeds recruits
from the upper echelons of the ability range at ‘A’ level, but it also takes a substantial number of
students with non-standard entrance qualifications in the interests of broadening access. Both
cohorts benefit from brilliant and dedicated teaching, and the assessment profiles of students
across their three years at Leeds show how much they have gained in intellectual calibre from
their time in the School. Part of my job has been to validate the accuracy of the marking and
assessment and I am happy to report that standards in this area have been maintained within
the modules I have monitored, and that the School’s examination procedures observe all due
process and guarantee results of the utmost integrity. One of the topics for discussion that has
emerged from the Final Examination Board meetings has been the question of how best to use
the marking scale to recognise and reward very high first class work. This year, there were
some impressive marks in the 80s reported to the Board, though I did not see any of these
stellar pieces of work. Looking at the 2014-15 module statistics, it is evident that some options
have awarded a far greater percentage of first class grades than others. Obviously, the figures
for a single year provide only a limited perspective and I would strongly advise the School to
compile a table of results for all modules over the past 4-5 years, identifying the percentage of
scripts in each classification and detailing the median grade for each course. This sort of data
would provide a more accurate picture of grading consistency within and between modules, and
might also assist the School in identifying the different modes of assessment that might be
deployed to reward different types of student intellectual endeavour.
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Standards

1.

Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award



The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.

The Learning Outcomes are wholly appropriate for the programmes under consideration. The School has rigorous criteria
to ensure that the award of the BA single and joint honours degrees meets necessary national standards.

2.

Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
The programmes of study compare favourably with similar programmes at other institutions. Leeds offers a
remarkably rich array of choice to its students and all possible programme configurations meet the same
rigorous standards and accord with national benchmarks and the Framework for Higher Education
Qualifications. Having four external examiners with different areas of research expertise means that the
diverse literature, language, creative writing and theatre studies courses are each accorded specialist
attention.

3.

Please comment on the assessment methods and the appropriateness of these to the ILOs



The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student performance.
The assessment methods are an appropriate mixture of traditional and newer: short (1800 word) and
longer (4, 000 word) essays; examinations and c. 8,000 word dissertations; there are also learning
journals, blogs, power-point presentations, analytical assignments and pieces of creative writing. At
Leeds as in my own institution, it is obvious that creative writing assignments build on what many
students do at secondary school and have the power to lift degree results considerably since an
autobiographical memoir about a life-changing experience or an inspirational family member, for
example, usually possesses a powerful affective force and often generates marks in the high 70s. It is
also notable that many Leeds students perform to an impressively high standard in examination and that
this type of assessment (usually occurring at the end of a course) can capture a student’s performance
at its very best. These methods of assessment are wholly appropriate for the research-led teaching at
Leeds. Essays and exams test the students’ subject knowledge and abilities in independent thought and
argument. Other forms of assessment test a wide range of communicative and expressive skills. The
level of student performance indicates that the teaching at Leeds can transform good ‘A’ level
candidates into original, independent, imaginative thinkers and potential graduate students. The long
essays and dissertations provide evidence of impressive research skills and all work, including exam
work, provides evidence of the honing of sophisticated critical thought.

4.

Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?



The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;
The strengths and weaknesses of the students as a cohort.

The academic standards of the second and third year students under review were high and compared well with
undergraduates in my own institution. The strengths of the cohort are: a high level of intellectual curiosity, a very
wide range of reading in both primary and critical material, conceptual reach, informed enthusiasm for the subject
(generated by excellent research-led teaching), the capacity to challenge existing ideas, responsiveness to
literary texts, the ability to work at a high level with critical and philosophical concepts and the ability to write
elegant English prose. The weaknesses of the cohort are: passive, list-like use of critical material (‘As X
states…. As Y states…. As Z states), weak comparisons (‘Similar to X, Y…), weak, flurried conclusions (‘Thus we
may see …’), non-existent paragraphing, poor sentence structure, misuse of the possessive apostrophe,
including its mistaken use to form a plural, comma splicing, random use of semi-colons, inability to integrate a
quotation within a sentence, an approximate use of English which is part poor spelling, but often a semi-acoustic
confusion of vocabulary (insight for incite; affect/effect; ascribe/describe; consecrate for concentrate). Weaker
students often demonstrate a superficial level of engagement with primary and secondary material and uneven
writing skills; for example, a weak student will make a passing allusion to Baudrillard and then misspell separate.

5.

For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
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N/A
6.

Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
As mentioned above in Section A, the School has introduced more frequent references to classification criteria in its
feedback to students (particularly evident in the Romantic Literature core course), which will be of immense
assistance to students uncertain about how to lift their grades.
Please see also the comments on use of writing mentors in Section A above.

7.

Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
Please see the remarks about special projects in Section A above.

8.

Where the programme forms part of an Integrated PhD, please comment on the appropriateness of the
programme as training for a PhD

N/A

For Examiners involved in mentoring arrangements

9.

If you have acted as a mentor to a new External Examiner or have received mentor support please
comment here on the arrangements

N/A
The Examination/Assessment Process

10. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.
Whether External Examiners have sufficient access to the material needed to make the required judgements and whether they
are encouraged to request additional information.
The guidance was adequate.

11. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they are
asked to perform.
All documentation was supplied in a timely fashion.

12. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
Draft papers were sent to me for checking and approval. There was an impressively rich range of questions at an
appropriate level; the Examinations Officer and Administrative Officer dealt with small suggestions about changes of
wording with admirable efficiency. I raised a query about the security of sending exam material electronically which was
acted upon immediately, resulting in a more resilient and secure hard copy procedure.
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13. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
I received plenty of material from a representative selection of modules and the process of rotating members of the
examining team around different modules means that during my time here I have seen work from the full spectrum of
literature courses. The scripts were always clearly marked (although student hand writing was not always easy to read)
and the dedication of the School in typing up feedback is extraordinary -- much more labour intensive than the feedback
mechanisms at my own institution where comments on essays are equally full, but remain in handwritten form (more of a
test of students’ palaeography skills). I am still not convinced that all the students at Leeds appreciate or derive as much
benefit as they should from this level of care and attention and I am inclined to recommend the use of a reflective cover
sheet to be completed by students when they submit second essays or assignments on which they would explain briefly
how they have acted on the feedback they received on their first essay and how they have incorporated what they have
learned from early formative assessment in the next stage of assessment. This should not add to the marking load for
colleagues, but should ensure that students read, think about and act upon the excellent feedback they receive.
As I suggest in Section A above, I think it would help the school to track the percentage of different classifications awarded
in each module across a 4-5 year period (covering number of students enrolled; percentage of thirds, lower and upper
seconds, firsts and high firsts; the median mark for each course). This will improve the scrutiny of marking consistency
between modules as well as within modules from year to year.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
On the whole, yes. Dissertation students clearly receive wise guidance and the dissertations are scrupulously double
marked. The sample I read this year included a critical anthology of poems by a ‘minor’ Victorian poet as the example of
first class work (marked at a 70). While the choice of topic showed admirable ambition, originality and bravery, it was
without any methodological foundation (no discussion of choice of poet, copy text, policy of modernisation or rationale for
annotation). The marker noted that this sort of project is not supported by dissertation workshops or tutorials and it might
be a good idea in the future to provide guidance for editorial special projects as this area of scholarship is one of the great
strengths of the School. I noted at the final meeting that some knowledge of editorial practice in Year 1 would also help
students better to understand the nature of critical endeavour and would prevent the sort of persistent errors that had to be
corrected on the Medieval Literature core course when students attribute specific emotional effects to modern punctuation.
Secondary school pupils are trained to look for significance in everything and it is part of the work of a BA programme to
refine this approach into something more critical and judicious. An introduction to editing would support and enhance the
excellent work already achieved by the School in instilling in its students a sense of the necessity of making critical
choices and taking responsibility for them.

15. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
The administrative team in the School of English, led by <>, is to be congratulated on the smooth effective running of the
whole examination process. I attended the meeting and I was satisfied with the recommendations of the Board. I was
asked to comment on several border-line upper second/first class cases: while I was satisfied that most of these results
seemed fair, there was one case in which I believe the ‘exit velocity’ of the candidate would have been rewarded with a
first-class degree under the old system where the Examination Board still retained the discretionary power to raise results.
Although the University removed this power, I think it is appropriate to exercise discretion in this way within a border zone
so that students who fall in this category (as in the case of mitigating circumstances) are given an extra opportunity to be
considered for the award of a first class degree. The professional consideration and judgement of the Board of Examiners
is, I believe, a finer, more nuanced form of assessment than an arithmetical system.

16. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
The mitigating circumstances discussions were held in closed session in advance of the arrival of the externals in Leeds
but at the Full Board Meeting, the decisions about mitigating circumstances were relayed to the Examination Board and I
am satisfied that full consideration was given to these cases whilst maintain confidentiality.

Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
Page 5 of 6
ExEx Report Form 2014-15

I would like to thank the School for giving me the opportunity to be a part of its examining process. I have learned a great deal
over my four years and I am profoundly grateful. SJS
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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2014– 2015
Part A: General Information
Subject area and awards being examined
Faculty / School of:

English

Subject(s):

English Literature

Programme(s) / Module(s):

Joint Honours Programmes with English Literature and Language

Awards (e.g. BA/BSc/MSc etc):

BA

Name and home Institution / affiliation of Examiner
Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Quality Assurance
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box
.

None

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

N/A
For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School
I have very much enjoyed my time as an external examiner in the School of English, and would like to thank the Head of School,
the teaching team and the School Education Service team for the support they have provided over the four-year period. This is a
thriving and dynamic School, and undergraduate students tend to rise to the challenge of the high academic standards they are
set. As I have often had occasion to mention, student written assessment (whether in essay or examination form) is
characterised by a certain relish in the construction and maintaining of reasoned argument and in the fluent and sometimes
stylish expression of such arguments. I can’t help feeling that the qualities of ambition and confidence thus evinced are closely
connected to the respect they are shown in the form of written feedback which, though invariably rigorous, also often gives a
sense of mutual endeavour and enquiry. The latter is not always fully evident in my experience of other HEIs and I would urge
the School to retain and indeed cultivate this distinctive feature of its relationship with students. The large critical mass within the
School, clearly a result of adequate resourcing, means that it is able to offer a wealth of research-led optional modules, and
again, at a time when comparable departments are reducing or ‘rationalizing’ optionality on their programmes, this is a
distinctive strength to be nurtured if at all possible. The research-led nature of the curriculum also tends to produce a strong
research orientation and capability within the students themselves.
Over the period the School has modified its policy on classification recommendations for borderline cases, shifting the decisions
away from external examiners and arriving at clear numerical criteria by which such cases can be decided. I have every
confidence that this procedure is being applied justly and rigorously, as well as giving the student more than one calculation
opportunity to attain the higher award, even though in any year/cohort there will always be a tiny proportion of students who will

appear to have been very unfortunate under this (or any such) system. Nevertheless, for what it is worth, it strikes me as good
practice for the School to continue to present the ‘run’ of marks for these borderline cases to externals, as it provides a rare
opportunity to share with the Board some sense of what such overall profiles look like.
In conclusion I would like to wish the School well for the future. I am sure that it will continue to prosper and to provide its
undergraduates with a searching and stimulating education in English; and I would like to congratulate the team on another
excellent year’s work.
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Standards

1.

Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award


The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
 The extent to which standards are appropriate for the award or award element under consideration.
Intended learning outcomes are again appropriate to the structure and identity of the programmes; standards are well
matched to the awards and criteria are clearly differentiated across years 1-3.

2.

Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
The scope and demands of the English programmes are easily comparable to those of other HEIs in my experience, and
in many respects exceed the standards of others in terms of programme design, quality of teaching and student
achievement. Adequate resourcing of the School (i.e. staffing) ensures that QAA benchmarking standards for the
subject are met, as are requirements for Framework for HE qualifications.

3.

Please comment on the assessment methods and the appropriateness of these to the ILOs


The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
 The quality of teaching, learning and assessment methods that may be indicated by student performance.
The School continues to place a high emphasis upon a traditional assessment pattern of coursework+ examination in
various permutations depending upon modular design and credit rating. This pattern seems appropriate both to the
Intended Learning Outcomes but also, more generally, to the research-led delivery of modules and to the research
orientation and capability of students. Marking of assessments is rigorous and judicious, and there is always evidence
where necessary of second-marking/moderation processes and even of third-party adjudication in rare cases. The policy
of providing typed feedback on each unit of assessment (including examinations) is excellent and, more pertinently,
markers’ comments generally tend to strike a tone of mutual enquiry which is exemplary and refreshing. As I have had
occasion to note in previous years, student written work at Leeds tends to be characterised by this spirit of intellectual
enquiry, a sense of ambition and the confidence to try out ideas, and pride in high standards both of literacy and of
composition.

4.

Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?


The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;

The strengths and weaknesses of the students as a cohort.
Students are certainly given full opportunity to demonstrate their best, and the general standard of work, combining
analytical skill with theoretical ambition and fluency of composition, exceeds that of many comparable
Schools/Department of English in my experience. I would again commend the varied and stimulating lists of
examination and assessment questions on most modules as an example of the way in which students are given
ample opportunity to succeed.

5.

For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
N/A

6.

Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
The nature of the external examiner’s role at Leeds/in the School does not currently lend itself to an overview of
modifications to the programmes as a whole. However, it is clear that the menu of research-led specialist/elective
modules continues to be refreshed by developing staff interests, and that core modules are equally subject to
updating and revision.

7.

Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
Again it must be stressed that this is a strongly research-led School and that staff research interests consistently find their
way into the curriculum and delivery of the undergraduate programmes (and the latter does not always follow from
the former in my experience). Elective modules I moderated this year, ‘Invested Objects’ and ‘Stories of the Eye:
Literary and Visual Culture’, presented highly sophisticated material to students in accessible and interesting ways,
and in each case most students were able to rise to the challenge of these intriguing modules.
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8.

Where the programme forms part of an Integrated PhD, please comment on the appropriateness of the
programme as training for a PhD
N/A

For Examiners involved in mentoring arrangements

9.

If you have acted as a mentor to a new External Examiner or have received mentor support please
comment here on the arrangements
N/A

The Examination/Assessment Process

10. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.
Whether External Examiners have sufficient access to the material needed to make the required judgements and whether they
are encouraged to request additional information.
Yes this was sufficient.

11. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they are
asked to perform.
Yes, all of this was again provided very efficiently and coherently thanks to the excellent leadership of the School
Education Service team, and I would like to thank the team again for their unswerving support.

12. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
Yes in the first two cases.

13. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
Yes, the sampled work is sufficient to derive a sense of how the School operates as a whole, and to assess levels of
student achievement. Standards of script annotation are again excellent, combining detail with clarity.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
Yes in each case.

15. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
Yes, the Board of Examiners ran very smoothly and was conducted with the usual rigour, sensitivity and professionalism.
The clarity of the process inspires sound confidence in the procedures through which classification recommendations are
arrived at.

16. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
Yes, as far as I am aware.
Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
No but see part B for end-of-appointment observations.
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