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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2014– 2015
Part A: General Information
Subject area and awards being examined
Faculty / School of:
Subject(s):
Programme(s) /
Module(s):

School of Education
Modern Foreign Languages
EDUC5532M Secondary MFL; EDUC5500M; EDUC5501M; EDUC 3425;
EDUC3457; EDUC3458; EDUC3479

Awards (e.g.
BA/BSc/MSc etc):

PGCE Secondary with QTS

Name and home Institution / affiliation of Examiner
Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later
than six weeks after the relevant meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:Head of Quality Assurance
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered
again please note them in this box
N/A

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response
of the School to these?
N/A

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment,
remarking in particular on changes from year to year and the progressive development and
enhancement of the learning and teaching provision, on standards achieved, on marking and
assessment and the procedures of the School
Over the last three years of my appointment the PGCE team have been prompt in responding
to, and acting upon, the recommendations made by External Examiners. This has generated
positive developments in the course – which was already a strong course when I was first
appointed External - year on year. Staff, and in particular the Programme Director, deserve
commendation for their commitment to the ongoing development of the course under very
stressful conditions.

Standards
1. Please indicate the extent to which the programme Aims and Intended Learning
Outcomes (ILOs) were commensurate with the level of the award
 The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and
of the structure and content of the programme(s);
 The extent to which standards are appropriate for the award or award element under
consideration.
Standards on the course continue to be very high. School-based mentors commented on
the calibre of students they received from the University; this had been a decisive factor in
one school’s decision to change from their original initial teacher training provider to Leeds.
I observed three students teaching in school to a very high standard.
All of the students I spoke to felt that the course had prepared them well for their teaching
career.
I agreed with the grades awarded to students at the Exam Board.
2. Did the Aims and ILOs meet the expectations of the national subject benchmark (where
relevant)?
 The comparability of the programme(s) with similar programme(s) at other institutions and
against national benchmarks and the Framework for Higher Education Qualifications.
The programme continues to uphold a standard consistent with other Russell group
Universities, and tutors continue to have very high expectations of themselves, students
and mentors. The course, and those who teach on the course, are very highly regarded by
students, mentors and ITE lecturers from other Universities.
3. Please comment on the assessment methods and the appropriateness of these to the
ILOs
 The design and structure of the assessment methods, and the arrangements for the marking
of modules and the classification of awards;
 The quality of teaching, learning and assessment methods that may be indicated by student
performance.
The standard of students’ writing in the assignments is very high and one gains the
impression in reading, and on talking to students, that they learn a great deal from
completing them. Clearly outlined rubrics and guidance in the handbook facilitate this.
Tutors give very helpful, detailed formative feedback on each assignment; in some
instances the feedback is extremely detailed. Formative feedback framed as ‘Where I think
you could improve…’ is enormously helpful to students.
Staff produce detailed analyses of the grades awarded to assignments and this is highly
constructive. They may wish to consider whether some marking, especially of EPS 1 is
somewhat generous. There was a consensus amongst Externals that this might be the
case.
4. Were students given adequate opportunity to demonstrate their achievement of the
Aims and ILOs?
 The academic standards demonstrated by the students and, where possible, their
performance in relation to students on comparable courses;

The strengths and weaknesses of the students as a cohort.
I observed three MFL students teaching in two schools. All three were extremely proficient
and taught excellent lessons in spite of teaching potentially challenging classes. It was
especially encouraging to see one student who has made exceptional progress during the
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course. Having registered on the course, not ‘100% sure that [he] wanted to be a teacher’
he has developed into a very good practitioner who has clearly gained enormously from the
tuition and support provided by the University and his placement schools.
School-based mentors were highly complimentary about their students, describing their
professionalism and ability to integrate quickly in schools. Even weaker trainees
demonstrated positive characteristics, as one mentor commented: ‘ Even when a trainee is
weak, they’re still reflective and open to feedback.’

5. For Examiners responsible for programmes that include clinical practice components,
please comment on the learning and assessment of practice components of the
curriculum
Students feel that they receive excellent support both in school and through the University.
A few students appeared to struggle with medium-term planning of lessons and it may be
worth the team considering whether to introduce the planning of some schemes of work as
a requirement of the course rather than relying on schools to insist on this.
There were significant differences in the lesson plans students produced; in some cases
these were minimal and omitted some key aspects of teaching such as assessment and
differentiation. A standard lesson plan template may be welcomed by mentors; one mentor
commented that it would be helpful for them to see whether students were considering all
fundamental aspects of planning.
The team may also wish to consider the structure of the lesson observation report which is
still seen by mentors as being Standards-driven; this may discourage detailed, formative
feedback on lessons.
6. Please comment on the nature and effectiveness of enhancements to the programme(s)
and modules since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy
of wider dissemination.
As in previous years, the team are to be commended for the promptness and thoroughness
with which they have addressed Externals’ recommendations from the previous year.
Two aspects which demonstrated marked improvement were: mentor feedback and the eprofile.
Following increased focus by University staff on the quality of post-lesson discussion and
target setting, the mentors I observed in school gave excellent, and in one case,
outstanding feedback. This was pitched well for students who had already demonstrated
their proficiency in the third placement in that it was both suitably challenging and
personalised. All of the students to whom I spoke felt that they had received excellent
support from their mentors.
There has also been much improvement in mentors’ use of the e-profile; one mentor
described the profile as ‘very straightforward.’ This may be a consequence of the additional
training given to mentors in school by a member of University staff; mentors voiced their
appreciation for this additional training.
An area for development in previous years has been students’ preparedness to teach pupils
with EAL and from minority ethnic groups. The students in this year’s cohort reported that
they felt well prepared to teach these students.
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7. Please comment on the influence of research on the curriculum and learning and
teaching
This may include examples of curriculum design informed by current research in the subject;
practice informed by research; students undertaking research.
Students’ final assignment comprises a school-based enquiry which necessitates the
collection of some empirical data. This is evidently a worthwhile assignment but there might
be a clearer distinction between what constitutes a research project and an evaluation of a
lesson which cites anecdotal evidence. Some assignments which relied heavily on the latter
rather than the former scored highly in spite of the apparent absence of a systematic
methodology.
While weaker assignments lapse into descriptive prose, the stronger engage strongly with
the research literature. The strongest are not afraid to analyse their reading critically;
students are very good at evaluating their own and others’ practice but could be bolder in
engaging critically with the literature. This point is commonly made in markers’ feedback
and might be something which could be promoted more by tutors through presenting
students with models of exemplary work.

8.

Where the programme forms part of an Integrated PhD, please comment on the
appropriateness of the programme as training for a PhD
N/A

For Examiners involved in mentoring arrangements
9. If you have acted as a mentor to a new External Examiner or have received mentor
support please comment here on the arrangements
N/A
The Examination/Assessment Process
10. The University and its Schools provide guidance for External Examiners as to their roles,
powers and responsibilities. Please indicate whether this material was sufficient for you
to act effectively as an External Examiner.
Whether External Examiners have sufficient access to the material needed to make the
required judgements and whether they are encouraged to request additional information.
Once again, it was helpful to have the opportunity to meet the Programme Leader before
the Exam Board. Administrative arrangements were, as in the previous two years,
extremely good.
11.

Did you receive appropriate documentation relating to the programmes and/or parts
of programmes for which you have responsibility, e.g. programme specifications or
module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they
match the explicit roles they are asked to perform.
All materials, including a sample of assignments, the course handbook, and access to pen
portraits of the students I was visiting, were sent well in advance.
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12. Were you provided with all draft examination papers/assessments? Was the nature and
level of the questions appropriate? If not, were suitable arrangements made to consider
your comments?
Please see below.

13. Was sufficient assessed / examined work made available to enable you to have
confidence in your evaluation of the standard of student work? Were the scripts clearly
marked/annotated?
I was sent a good sample of students’ work to moderate, some of which had been second
marked. As stated above, feedback was very detailed and helpful.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard
of assessment appropriate?
Assignment titles were appropriate and enabled students to combine their knowledge of
theory and practice.
15.

Were the administrative arrangements satisfactory for the whole process, including
the operation of the Board of Examiners? Were you able to attend the meeting? Were
you satisfied with the recommendations of the Board?
Yes, I was able to attend the meeting of the Exam Board. Administrative arrangements for
the Board were highly satisfactory due to the hard work and organisational skills of
administrators and I was happy with the recommendations of the Board.

16. Were appropriate procedures in place to give due consideration to mitigating
circumstances and medical evidence?
Yes; there was some considerable time allocated to the discussion of individual cases.

Other comments
Please use this box if you wish to make any further comments not covered elsewhere on the
form
School-based mentors spoke very highly of University staff, describing them as ‘keen to help
whenever they can.’ Communication with the University was described as very good. There is
obviously a very positive partnership between the University and placement schools.
Although University staff have made provision for mentors who find it increasingly difficult to be
released from their teaching in order to attend training at the University, the mentors I
interviewed talked about how they missed the professional development and networking
opportunities this training had provided. The team may wish to consider whether training might
be offered on Saturdays or during school holidays if mentors were to be paid a nominal fee.
I have very much enjoyed my time as External at Leeds and am grateful for the efforts made by
colleagues to host me. The Secondary PGCE is clearly a much respected, high-quality course
and it is a relief to see that it has regained the status it deserves following a recent Ofsted
inspection.
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