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EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2013– 2014
Part A: General Information

Subject area and awards being examined
Faculty / School of:

School of Education

Subject(s):
Programme(s) / Module(s):

EDUC5532M Secondary MFL; EDUC5500M; EDUC5501M; EDUC 3425; EDUC3457;
EDUC3458; EDUC3479

Awards (e.g. BA/BSc/MSc etc):

PGCE Secondary with QTS

Name and home Institution / affiliation of Examiner

Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Academic Quality and Standards
Academic Quality and Standards Team
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

N/A
For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School

N/A

Standards
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1. Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award



The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.

The standard and level of the student work I observed last year has been at least maintained, and possibly
improved, this year and is clearly appropriate for the level of the award being made. The standard of teaching
I observed in two lessons in one of the University’s partnership schools was extremely high and had some
outstanding features. All of the students I talked to both in school and at the University feel that the course
prepares them very well to teach in the secondary classroom; this was echoed by three Newly Qualified
Teachers who completed their training at Leeds in 2013. The standard of writing in students’ assignments was
at Masters level.

2. Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.

The programme continues to uphold a standard consistent with other Russell group Universities, and tutors
continue to have very high expectations of themselves, students and mentors. The course, and those who
teach on the course, are very highly regarded by students, mentors and ITE lecturers from other Universities.
The PGCE team continues to work to develop and refine the course and there is much evidence that the
recommendations made by External Examiners last year have been thoroughly addressed.
3. Please comment on the assessment methods and the appropriateness of these to the ILOs




The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student performance.

In my report last year I highlighted that the e-profile had experienced some teething problems in its first year
of use. To a very large extent, these problems have been alleviated this year and students and mentors were
much more positive in their evaluation of it as an assessment and recording instrument. There has been much
tighter monitoring of the e-profile this year, facilitated by the creation of a review checklist which is completed
by tutors and monitored by a designated member of University staff. School mentors have also benefited from
the support given by this same member of staff.
There is still some duplication of effort in students having to scan copies of evidence to upload to the e-profile;
students and mentors argued that this was not necessary since the documents were contained in a teaching
file. The PGCE team may want to review whether it is necessary for students to upload as much material as
they are currently required to do.

4. Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?




The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;
The strengths and weaknesses of the students as a cohort.

My impression is that the students I met in school and at the University, who were predominantly students on
the Modern Foreign Languages course, were very high achieving. The sample of assignments I read,
although reflecting some range of ability, suggested that students are able to analyse critically their own, and
others’, practice and that this is informed by their reading.
5. For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
I observed two students teaching in school. The first taught an outstanding lesson and the second a very good
lesson with some outstanding features. Both clearly have the potential to go on to become outstanding
teachers.
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I also observed the feedback given to the students by their mentors. This was both detailed and constructive
and it was clear that these students have benefited from being supported by experienced, enthusiastic
mentors.
The two mentors I talked to were not happy with the new lesson observation report which, at seven pages,
was rather cumbersome and dominated by the Standards. Although I am sure that it is not the intention it is
possible that this summative focus on the Standards may be to the detriment of high quality formative
feedback. The team may wish to consider how they ensure that observing mentors remain aware of the
Standards while their observation is informed, but not driven by them.

6. Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.

A number of changes have been made to the programme, and its implementation, this year in direct response
to the recommendations made by Externals last year. The e-profile, as previously mentioned, is now much
improved. Students are now engaged in more pre-seminar reading and the quality of the school-based
research assignment appears to have improved due to the proposed increase in length. Students also feel
much better prepared to teach children who have English as an Additional Language. At the suggestion of
Externals last year, school visits took place earlier this year and this was much more conducive to giving
Externals a more reliable impression of students’ teaching abilities, rather than that given on a visit during the
final week of their placement.
The team should be commended on their readiness to address Externals’ recommendations so readily and
thoroughly.
7. Please comment on the influence of research on the curriculum and learning and teaching

This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.

The students I spoke to were highly complimentary about their University tutors who they regarded both as
experienced practitioners as well as cutting-edge researchers. They rated highly the lectures and seminars
which were informed by their tutors’ research.
There was evidence in students’ assignments that they had read widely and the school-based research
assignment gives them the opportunity to conduct a small-scale empirical enquiry within a school setting.
For Examiners involved in mentoring arrangements

8. If you have acted as a mentor to a new External Examiner or have received mentor support please comment
here on the arrangements
I acted as mentor to a new External Examiner this year. I was able to offer her advice both on the telephone
and via email before our first visit to the University and partnership schools and after these visits had taken
place, in advance of the Exam Board. I was able to advise her on the role of the External Examiner, both in
schools and at the University, and on appropriate means of collecting evidence.

The Examination/Assessment Process

9. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.


Whether External Examiners have sufficient access to the material needed to make the required judgements and whether
they are encouraged to request additional information.
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The role and responsibilities of the External Examiner were helpfully defined by the Programme Leader. It was
helpful to have the opportunity to meet the Programme Leader before the Exam Board. Administrative
arrangements were, as last year, extremely good.
10. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?


The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they
are asked to perform.

All materials, including a sample of assignments, the course handbook, and access to pen portraits of the
students I was visiting, were sent well in advance.
11. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
As last year, I did not see draft assignments but was able to consider the suitability of assignment titles. ;
these, in my view, enable students to apply theory to practice and to apply a range of scholarly skills.

12. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
Yes. I saw a good sample of students’ written assignments, some of which had been second marked. I agreed
with the tutors’ grading of the range of assignments I was given. Feedback is generally very detailed and
helpful, especially when it is framed as ‘What could have been better?’ There was evidence of students
having read widely around the key issues and in the first assignment in particular, students were able to relate
their observations to relevant learning theory.
Failing to follow referencing conventions accurately was not consistently highlighted as an area for
development in the assignments I read; it might be mentioned in the feedback as an important transferable
skill at Masters level. The importance of anonymising schools might also feature in the feedback as an ethical
issue to be addressed, and good practice for future writing.
13. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
Yes. The assignments to which I had access were marked with great attention to detail and students benefited
from very helpful, targeted formative feedback.
14. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
Yes, I was able to attend the meeting of the Exam Board. Administrative arrangements for the Board were
highly satisfactory due to the hard work and organisational skills of administrators and I was happy with the
recommendations of the Board.

15. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
Yes, and such cases were handled with appropriate sensitivity.

Other comments
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Please use this box if you wish to make any further comments not covered elsewhere on the form
There is clear evidence that the support students receive from their University tutors is exemplary; tutors clearly know their
tutees well and go above and beyond to ensure that they make excellent progress. Students praised their tutors for valuing their
opinions and being easy to contact and willing to listen.
Students felt that they received excellent provision through University methods sessions. Those sessions rated most highly were
the lectures and seminars taught by University staff, rather than by school-based mentors, which were informed by tutors’ own
research work. The enhancement weeks were also felt to be very beneficial. There was a feeling amongst MFL students that the
lesson plan template may need to be updated to bring it into line with the templates used by partnership schools.
The Newly Qualified Teachers I spoke to all felt very well prepared for teaching this year and were very complimentary about the
provision they had received. There were two areas in which they felt they might have received more in-depth preparation:
designing schemes of work to inform their planning; and managing data and target setting. With regard to this latter point, they
felt ill-equipped to use the data that primary school pupils brought with them to secondary school.

The PGCE course at the University of Leeds continues, in my view, to go from strength to strength and offers students very high
quality provision. It is distressing to see how the morale of University staff has suffered from the findings of a recent Ofsted
inspection. My evaluation of the course is that it by no means merits the criticism it has received and that there is much
evidence of exemplary practice.

Quality Assurance Team
Recived 22/01/2015

1513
Quality Assurance Team
Received by e-mail 18/07/2014

The University of Leeds
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ACADEMIC YEAR: 2013– 2014
Part A: General Information
Subject area and awards being examined
Faculty / School of:

School of Education

Subject(s):

Biology, Physics and Chemistry

Programme(s) / Module(s):

Post Graduate Certificate in Education with QTS
Professional Certificate in Education with QTS

Awards (e.g. BA/BSc/MSc etc):

Post Graduate Certificate in Education with QTS
Professional Certificate in Education with QTS

Name and home Institution / affiliation of Examiner
Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Quality Assurance
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

Yes. Previous relevant reports were provided and the School’s response to these in advance. Actions
subsequently taken to address the points were usefully provided on the day of the exam board.

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School

Standards

1.

Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award



The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.

The Aims and ILOs of the course are appropriate for the programme. The students and NQTs that I
spoke to felt strongly that the course lived up to their expectations and has prepared them for
teaching. The programme is well structured with a strong expectation to engage with relevant
underpinning theory and knowledge, both general and subject specific, in order to support the
extensive practice based element of the course.
2.

Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.

Throughout this process I have spent 2 days in school, a day reviewing assessment practices and an
informative hour with a panel of very positive students. I am confident that the Aims and Intended
Learning Outcomes, the design of the programme and the academic and personal support provided
to the students from university staff makes this course comparable with other institutions that
offer PGCEs with QTS.
3.

Please comment on the assessment methods and the appropriateness of these to the ILOs



The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student performance.

Assessments are well designed and allow students to demonstrate their theoretical knowledge and
understanding at an appropriate level. Furthermore they were considered relevant and largely well
timed by the students to support the development of their practice. It was felt that the final
assignment was particularly relevant to encourage reflection on theory and practice both at this
stage and looking towards the NQT year. The standard of student work I observed was at an
appropriate level to the Masters level award being made.
There is a rigorous process of evidencing against the standards for Qualified Teacher Status through
the e-profile. Although there have still been some frustrations and issues around this tool this year,
students felt that once what was required had been clarified, the e-profile had proved to be a very
useful way to gather, monitor and assess evidence against the teacher standards.
4.

Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?



The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;
The strengths and weaknesses of the students as a cohort.

There are adequate opportunities for the students to demonstrate their achievement of the Aims
and ILO through assignments and for the practical element of the course.
Having sampled a number of the written assignments it is clear that students have both the
opportunity and support necessary to produce work at Masters level, with the vast majority
achieving this. It was equally clear where students had failed to meet these standards, and even in
these cases clear feedback had been given in relation to the required standard. Mean scores
across all modules and subjects of the mid -high 60s indicates a strong level of performance.
The e-profile requires the submission of a 10 pieces of evidence against each standard which is
monitored and assessed by both school based mentors and university tutors. This provides ample
opportunity for the students to demonstrate their achievement. The nature of the written
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assignments, embedded as they are in actual classroom practice, provides further opportunity to
demonstrate progress against the standards.
My opinion is that the grades given by the school based mentors and agreed in discussion with
university tutors following joint observations are in line with other institutions.

5.

For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum

I visited two partner schools and observed three teachers and four lessons jointly with school based
mentors. I was also able to talk to a panel of NQTs in one of the schools.
All the lessons I observed were of good quality. One in particular I felt to be extremely good. This
lesson involved pupils problem solving the carbon cycle through group discussion. At the end of
the lesson one pupil was heard to comment, unprompted, that she was amazed how much she had
learned. The same student, teaching out of specialism demonstrated confident subject knowledge
and bravery in undertaking a difficult demonstration, despite being observed. Elsewhere, a good
lesson had a focus on literacy which demonstrates a good awareness of current practice. In
another lesson, pupils were wrapping insulating materials around a beaker of water and measuring
the temperature drop over a period of time; an activity which perhaps lacked some challenge given
that this was a good student towards the end of <> practice. However, this was picked up by the
mentor and feedback was provided about how the level of challenge could have been raised.
I was asked in advance if I would provide some thoughts about the quality of post-observation
feedback. There is good evidence of regular and meaningful mentor sessions and post-observation
feedback in the e-profile. Almost all the students that I saw were positive about the mentoring they
had received in both placements and also commented on the strong partnership between
university tutors and school mentors to ensure progress. In some cases lesson feedback was a little
‘one-way’ and the focus sometimes skewed towards behaviour rather than learning. Extremely
useful guidance and exemplification on target setting is provided in the mentor handbook but
despite this, in a couple of instances I found target set to be somewhat general.
Discussion with the mentors and evidence provided in the e-profile was useful in order for me to
understand the justification for the award of the final grades which I am happy to endorse.

6.

Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.

As this is the first year of my appointment I am not able to comment on enhancements since the
previous year. It is clear, however, that the Secondary PGCE team are highly responsive to
suggestions and recommendations. A number of recommendations made by Externals at the Exam
Board in June 2013 had clearly been implemented, and positively received by the students.
The increased word count for EPS2 and reduced reference to ‘action research’ had helped to make
this assignment more meaningful.
The e-profile has clearly bedded in much better, although a few issues had arisen throughout the
year. There were some negative comments, particularly from school mentors, about the extensive
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paperwork and processes involved from e-profile, to mentor notes, to the lesson observation
proforma. Often this was a comment made when comparing Leeds with other HEIs. Good
guidance is provided in the various handbooks which I found to be extremely useful and
comprehensive. Some mentors and students found them somewhat daunting and an abridged
version that made actions clearer was suggested.
7.

Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.

There was evidence from student assignments and from conversations with the students that there
was an engagement with research in all aspects of both the EPS sessions and their method sessions.
When students discussed their own teaching practice alongside their reflections on the school
policies it was clear that they had been made aware of some of the current research and were able
to critically analyse this well, particularly in the higher scoring assignments.
The EPS2 module allowed students to undertake a small scale research type intervention which
they valued. The small ‘literature review’ on classroom based research was really only done well in
the higher scoring assignments, and might usefully be emphasised.
8.

Where the programme forms part of an Integrated PhD, please comment on the appropriateness of the
programme as training for a PhD

For Examiners involved in mentoring arrangements

9.

If you have acted as a mentor to a new External Examiner or have received mentor support please
comment here on the arrangements

I received ample support in my new role from my mentor, prior to, during and after my visits. I have
also been extremely well supported by the academic team and, in particular, the programme
administrator.
The Examination/Assessment Process

10. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.
Whether External Examiners have sufficient access to the material needed to make the required judgements and whether they
are encouraged to request additional information.

Yes

11. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?
The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they are
asked to perform.
Yes
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12. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?

As a new external examiner I did not see draft assignments but was able to consider the suitability
of assignment titles.

13. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?

Yes, there was a wide range of each of the written assessments that were available to ensure the
rigorous marking and second marking had occurred together with the statistical data for each
assignment.
Many of the assignments in the sample, although by no means all, had been second marked. There
was good agreement between first and second markers. It was not always clear that a professional
discussion had taken place to agree the final mark, but that is not to say it hadn’t. There were
some first markers in my sample for whom a second marked piece of work was not provided. I
would have found this useful to enable me to complete the moderation picture. Some explanation
of how the second markers sample had been put together would be useful in the future. It was
clear that there had been prioritisation of borderline students for second marking which is to be
expected. Again, there was good agreement between first and second markers.

14. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?

The design of assignments was appropriate, as commented elsewhere. Where students,
particularly in EPS2, had selected their own topics for research, their choices sometimes made this
assignment less meaningful, similar to the method assignment (AfL) or possibly difficult to access
higher scores.
Students commented on the quality of formative feedback provided with the summative
assessments which they felt helped them to improve their performance throughout the course.
This is evidenced in the performance data when comparing EPS1 and EPS2 scores. There was,
however, some variation in the extent and scope of this of this feedback. Even when work was of a
high standard, students valued comments about how work could be improved over mere reporting
of the standard that the work had been judged to meet. Best practice was when specific feedback
against each of the assessment criteria was provided.
15. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
Yes

16. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
Yes
Other comments
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Please use this box if you wish to make any further comments not covered elsewhere on the form

I was also asked to look at schools’ provision of opportunities for students to enhance their skills in
the area of teaching pupils who have English as an Additional Language and those with SEN. The
student panel felt that there was sufficient, useful coverage of these topics and expressed no
dissatisfaction.
The science students clearly valued the vast majority of their method sessions which they felt hit the
right level between supporting subject knowledge and subject specific pedagogy. They also
commented extremely positively on the support provided to them by both their method tutor and
personal tutors.
I have very much enjoyed my first year as an External Examiner with Leeds University and would like
to thank all those who have supported me. It is clear that the vast majority of the students who
have benefitted from this course feel to have been supported, nurtured and thoroughly prepared
for future employment as reflective teachers.
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