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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2012– 2013
Part A: General Information
Subject area and awards being examined
Faculty / School of:

Institute of Psychological Sciences

Subject(s):

Psychology

Programme(s) / Module(s):

Awards (e.g. BA/BSc/MSc etc):

BSc

Completed report
The completed report should be attached to an e-mail and sent as soon as possible, and no later than six weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:

Head of Academic Quality and Standards
Academic Quality and Standards Team
Room 12:81, EC Stoner Building
The University of Leeds, Leeds LS2 9JT

Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box

No

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School

Standards

1. Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award



The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.

All the modules I saw had ILOs in line with what I would expect at similar institutions. The course design and
content were as I would expect for a BPS accredited psychology degree.

2. Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
Yes, this was all as would be expected of a good BPS accredited course.

3. Please comment on the assessment methods and the appropriateness of these to the ILOs


The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
 The quality of teaching, learning and assessment methods that may be indicated by student performance.
There are a range of methods used and they seem to be being used well. Student performance was generally good and it
was nice to see that some concerns of a couple of years ago about the distribution of marks across the range of
assessments had been addressed.

4. Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?


The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;
 The strengths and weaknesses of the students as a cohort.
Yes. Leeds attracts good students and they seem to be benefitting from teaching by an enthusiastic team.

5. For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum

6. Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
The information from markers on the rationales for their decisions (esp. on dissertations) is very helpful.

7. Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
There are a number of really rather interesting final year modules that clearly reflect staff research interests. This makes
reading the students’ work more enjoyable for me as an external examiner since I feel that I am also learning something!
As always, the dissertations reflect the Institute’s particular research strengths which means that the quality of the reports
is quite high.
For Examiners involved in mentoring arrangements

8. If you have acted as a mentor to a new External Examiner or have received mentor support please comment
here on the arrangements
Not involved in this.

The Examination/Assessment Process

9. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.


Whether External Examiners have sufficient access to the material needed to make the required judgements and whether
they are encouraged to request additional information.
Yes, all the information arrived well in advance. If anything there is too much information available so I am not looking to
be encouraged to ask for more.

10. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?


The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they
are asked to perform.
Yes, <> has been great in making sure that we have all necessary documents and/or links to University web pages.

11. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
Yes, I got a chance to comment on these and the queries I raised were dealt with very quickly.

12. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
Yes. There is now more information from markers on most scripts and it was always clear what was associated with
which module. <> makes up useful packs for each module containing marker commentaries, module stats and sampled
work.

13. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
Yes, this was fine as were the assessments. We had a useful discussion with the course team about how students were
informed about what was expected in their dissertations given that staff were not commenting in detail on drafts of the
dissertation (a desirable practice since it is clear that it is just the student’s work we are looking at rather than a product
refined by a staff member – or not, as the case may be). I made an observation about the need for greater clarity about
expectations for the reporting of statistics which the team were happy to take on board.

14. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
I attended the meeting and was satisfied that the decisions were fair and appropriate. The administrative side of the
activity was very well handled and <> et al made my job very easy.

15. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
As the team use a special committee for this and, entirely appropriately, external examiners are not exposed to
confidential student information I can only comment that the procedure seemed well thought out and appropriate.

Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
A minor point but it does remain an oddity that the degree class borderlines are effectively 48.5/58.5/68.5% which means that
student transcripts could show a ‘first class’ student with an average mark of only 68.51% and I would have thought it more
conventional to shift this (and marking criteria if necessary) to 69.5% which seems to be the normative practice.
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Part B: Comments for the Institution on the Examination Process and Standards
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this box
.

None

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on changes
from year to year and the progressive development and enhancement of the learning and teaching provision, on standards
achieved, on marking and assessment and the procedures of the School

Standards

1. Please indicate the extent to which the programme Aims and Intended Learning Outcomes (ILOs) were
commensurate with the level of the award


The appropriateness of the Intended Learning Outcomes for the programme(s)/modules and of the structure and content of
the programme(s);
 The extent to which standards are appropriate for the award or award element under consideration.
The degrees offered by the Institute embody all the ILOs one would expect of a high quality honours programme, relating
both to core and specialist knowledge as well as relevant skills, both discipline-related and generic. The courses and
assessments are pitched at an appropriately discriminating level for the award of BSc.

2. Did the Aims and ILOs meet the expectations of the national subject benchmark (where relevant)?


The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks and
the Framework for Higher Education Qualifications.
All the core curricular areas – as stipulated by the British Psychological Society, and as one would expect to find in
comparable institutions - are covered in the programme. This is supplemented at higher levels by specialist modules
informed by contemporary research, including that being conducted by the members of staff delivering the modules. This
is precisely what one would expect from a research active Institute.

3. Please comment on the assessment methods and the appropriateness of these to the ILOs


The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
 The quality of teaching, learning and assessment methods that may be indicated by student performance.
The Institute is to be commended for the breadth of assessment methods employed, including standard unseen essaytype exams, use of multiple choice components, poster presentations, short critiques of key journal articles, etc. While the
outcomes of each of these is appropriate, it might be worth ensuring that discriminating assessment criteria are applied
consistently across instances of each type of assessment. For example, it might be worth developing bespoke
assessment criteria for student presentations that could be utilised in each of those modules containing such a
component. Similarly, some module-level and Institute-level moderation of multiple choices questions would ensure
consistency and level-appropriateness across modules.

4. Were students given adequate opportunity to demonstrate their achievement of the Aims and ILOs?


The academic standards demonstrated by the students and, where possible, their performance in relation to students on
comparable courses;
 The strengths and weaknesses of the students as a cohort.
The performance of the students as a cohort is as one would expect given the entry criteria and that of comparable
institutions. The assessment processes clearly do an effective job of discriminating students’ varying achievement of the
aims and ILOs. At the upper end of performance, there is clearly an appropriate use of properly calibrated higher mark
points, rewarding the many outstanding pieces of student work. While very low marks are comparatively rare, it may be
worth revisiting the mark points (and relevant criteria) at the lower end of the scale (especially below 40%) to ensure that
the variability of performance within this range is captured by the assessment processes.

5. For Examiners responsible for programmes that include clinical practice components, please comment on
the learning and assessment of practice components of the curriculum
N/A

6. Please comment on the nature and effectiveness of enhancements to the programme(s) and modules
since the previous year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.
A useful enhancement that has been rolled out by the Institute involves the brief annotation by markers of exam scripts,
providing feedback and justification for awarded marks. This is a very useful process from the point of view of second
marking/moderation, as well as being very helpful for the external examining process. Also to be commended is the
recorded detailed rationale for agreed marks on the research project mark sheets.

7. Please comment on the influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by research;
students undertaking research.
It’s clear that the research undertaken in the School plays a key role in the UG programme. The specialist modules at final
year are directly informed by contemporary research being conducted by the teachers on the courses. Also, the
opportunity for students to conduct their final year projects in an area related to a supervisor’s expertise means they get
the best available experience in how to conduct research.
For Examiners involved in mentoring arrangements

8. If you have acted as a mentor to a new External Examiner or have received mentor support please comment
here on the arrangements

N/A

The Examination/Assessment Process

9. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner.


Whether External Examiners have sufficient access to the material needed to make the required judgements and whether
they are encouraged to request additional information.
Provision of information was efficient and comprehensive. All the necessary materials were made available in electronic or
hard copy as appropriate, and all in a timely fashion. I was able to liaise with the School Manager (<>) who always
ensured that any queries were directed to the relevant people and I received prompt replies.

10. Did you receive appropriate documentation relating to the programmes and/or parts of programmes for
which you have responsibility, e.g. programme specifications or module handbooks, marking criteria?


The coherence of the policies and procedures relating to External Examiners and whether they match the explicit roles they
are asked to perform.
I had access to all the necessary documentation, including access to all the relevant information on the Institute’s web
pages.

11. Were you provided with all draft examination papers/assessments? Was the nature and level of the
questions appropriate? If not, were suitable arrangements made to consider your comments?
All coursework and examination questions were provided to me, and where I had any queries or comments, they were all
dealt with quickly and appropriately.

12. Was sufficient assessed / examined work made available to enable you to have confidence in your
evaluation of the standard of student work? Were the scripts clearly marked/annotated?
Yes

13. Was the choice of subjects for dissertations appropriate? Was the method and standard of assessment
appropriate?
Project topics covered the range of areas of research activity and expertise within the Institute, providing students with the
opportunity to receive expert supervision. The Institute might want to consider whether or not a very ‘light touch’ overall
monitoring of the topics would be in order (e.g., students submit a brief outline of their proposed topic early in the year to
be ‘signed off’ by the project coordinator). All the processes for assessment are appropriate and fully documented.

14. Were the administrative arrangements satisfactory for the whole process, including the operation of the
Board of Examiners? Were you able to attend the meeting? Were you satisfied with the recommendations
of the Board?
The arrangements were excellent; clearly a great deal of preparatory work had been done by relevant members of
academic and support staff. I had plenty of opportunity to discuss matters with all relevant parties and was able to attend
and speak to the Board of Examiners. It’s clear that careful and thorough processes are in place for marking and
moderation of assessed work. The Board of Examiners meeting itself was clearly accorded all the significance it warrants
and staff in the Institute all took a serious and considered approach to the business.

15. Were appropriate procedures in place to give due consideration to mitigating circumstances and medical
evidence?
The Institute has a bespoke subcommittee of the BoE to consider mitigating circumstances and it’s clear that careful
consideration is given to all available evidence before award recommendations are made.

Other comments

Please use this box if you wish to make any further comments not covered elsewhere on the form
The Institute has clear and considered systems in place to ensure that outcomes from the assessment processes are robust
and degree classification clearly reflects students’ achievements.
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