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EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2010– 2011
PART A: GENERAL INFORMATION
Subject area and awards being examined:
School of:

Dentistry

Programme(s) / Module(s): Year 1

Subject(s):
awards: (e.g. BA/BSc/MSc etc.)

Induction, IOE, ODDR, APM, PPD, CPO1

BChD

The completed report should be attached to an e-mail and sent as soon as possible, and no later than 6 weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:
Head of Academic Quality and Standards,
Academic Quality and Standards Team,
Room 12:81, EC Stoner Building,
The University of Leeds, Leeds LS2 9JT

PART B: COMMENTS FOR THE INSTITUTION ON THE EXAMINATION PROCESS AND
STANDARDS
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this
box.

There are no matters that we regard as needing urgent attention.

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

N/A

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on
changes from year to year and the progressive development and enhancement of the learning and teaching provision, on
standards achieved, on marking and assessment and the procedures of the School.

N/A

Standards
1. Please indicate the extent to which the programme aims and intended learning outcomes (ILOs) were
commensurate with the level of the award?
•

The appropriateness of the intended learning outcomes for the programme(s)/modules and of the structure and content
of the programme(s);

The ILOs are highly appropriate for the Year 1 programme.
•

The extent to which standards are appropriate for the award or award element under consideration.

In some elements of the assessments the standard reached by the students was well over that which could be
expected at this level.
2. Did the aims and ILOs meet the expectations of the national subject benchmark (where relevant)?
•

The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks
and the Framework for Higher Education Qualifications.

As far as we can judge, the course content and ILOs within year 1 of the programme meet the interim guidelines
from the GDC’s ‘The first Five Years’.
3. Please comment on the assessment methods and the appropriateness of these to the ILOs?
•

The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;

The modules involved in Year 1 embrace: an introduction to dentistry (Induction), pain and anxiety (APM),
health and health promotion (HHP), clinical practice (CPO1), the oral ecosystem on a cellular and molecular
level (IOE) and diagnosis of oral disease (ODDR1). In our opinion, this content is most appropriate for first
year students. The broad range of subjects studied gives the students a good introduction to their future
profession (both the theoretical and clinical aspects). The assessment methods used vary which also gives the
students a lot of opportunities to demonstrate their knowledge and capabilities. The fact that the assessments are
double marked is an important quality assurance measure.
•

The quality of teaching, learning and assessment methods that may be indicated by student
performance.

As judged by the number of students who passed all the assessments, overall student performance for year 1 was
very good. There were however, a small minority who failed three or more modules who will have their work
cut out to pass these at the next attempt. It was particularly encouraging to see that 4 out of the five students
who were retaking the year were able to progress to Year 2 this time.
4. Were students given adequate opportunity to demonstrate their achievement of the aims and ILOs?
•

The academic standards demonstrated by the students and, where possible, their performance in relation to students
on comparable courses;

While many of the assessments allowed the students to demonstrate the depth of their knowledge and
discriminated well between the very good and the failing students, we are still rather concerned that the same
marks are sometimes awarded for students giving key words without a context as to those who give additional
information which shows more understanding. This could be avoided if the students were asked to ‘list’ in cases
where onl y key words were required, and ‘explain’ when they were required to give more context.
•

The strengths and weaknesses of the students as a cohort.

No particular areas of weakness within the cohort stood out.
5. For Examiners responsible for programmes that include clinical practice components, please comment
on the learning and assessment of practice components of the curriculum

N/A

6. The nature and effectiveness of enhancements to the programme(s) and modules since the previous
year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.

We would particularly like to highlight the PPD1 module where the students wrote two essays concerning their
learning and memory as well as the witness reports from clinical experience in the Induction module. Here the
level of student performance was, in some cases, exceptional. In the former case, the students began to engage
in supportive reading – which is to be commended. This is a clear progression away from our earlier experience
where the students expected everything to be presented in lectures and should, in our view, be continued into
other areas of the course. Also, the students generally received very good feedback on their assignments, which
although it takes time, provides an important learning opportunity for them.
7. The influence of research on the curriculum and learning and teaching

This may include examples of curriculum design informed by current research in the subject; practice informed by
research; students undertaking research.

The curriculum is impressive in its scope and content. However, as for years 2 and 3, we are concerned that the
modular nature of the assessments in Year 1will contribute to compartmentalization of knowledge for the
students, making it more difficult for them to integrate different knowledge domains.

The Examination Process
8. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner?
•

Whether external examiners have sufficient access to the material needed to make the required judgements and
whether they are encouraged to request additional information.

As external examiners, we were given access to all the material required to undertake our work and were offered
meetings with all relevant staff members.
9. Did you receive appropriate documentation relating to the programmes and/or parts of programmes
for which you have responsibility, e.g. programme specifications or module handbooks?
•

The coherence of the policies and procedures relating to external examiners and whether they match the explicit roles
they are asked to perform.

As this was our third visit, we were familiar with what was expected of us. We have both been sent the updated
handbook as well as documentation outlining the new programme of assessment methodology.
10. Was sufficient assessed/examination work made available to enable you to have confidence in your
evaluation of the standard of student work?

We had access to the scripts from all the assessments.
11. Were the administrative arrangements satisfactory for the whole process, including the operation of
the Board of Examiners?

The administration was excellent in all aspects and I have to congratulate all concerned. We are a little
concerned about the papers which have apparently gone missing. This is not surprising considering the numbers
of papers involved here and it cannot be guaranteed that similar events may occur in the future. Some kind of
registration system must be put in place to ensure that all scripts are accounted for. In this case, it was possible
to find a very satisfactory arrangement which did not have a negative impact upon the students involved but it is
necessary in our view to have contingency plans worked out now for similar future events. The Board of
Examiners meeting was improved for everyone by reading the overall module marks for each student rather than
all the module marks.
12. Were appropriate procedures in place to give due consideration to mitigating circumstances and
medical evidence?

Mitigating circumstances and medical evidence were both taken very seriously by the staff and considered at a
special board meeting prior to the Board of Examiners meeting.

For Examiners involved in Mentoring Arrangements

If you have acted as a mentor to a new external examiner or have received mentor support
please comment here on the arrangements.

N/A

Other Comments

Please use this box if you wish to make any further comments not covered elsewhere on the form.

We would just like to congratulate all concerned for the high quality of the integrated first year course.

Academic Quality and Standards Team
Received by post 14/12/2011
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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2010– 2011
PART A: GENERAL INFORMATION
Subject area and awards being examined:
Subject(s): BChD
School of: Leeds Dental Institute
Programme(s) / Module(s):

awards: (e.g. BA/BSc/MSc etc.)

Year 1

The completed report should be attached to an e-mail and sent as soon as possible, and no later than 6 weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:
Head of Academic Quality and Standards,
Academic Quality and Standards Team,
Room 12:81, EC Stoner Building,
The University of Leeds, Leeds LS2 9JT

PART B: COMMENTS FOR THE INSTITUTION ON THE EXAMINATION PROCESS AND
STANDARDS
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this
box.

No urgent matters

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

NA
For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on
changes from year to year and the progressive development and enhancement of the learning and teaching provision, on
standards achieved, on marking and assessment and the procedures of the School.

There has been a major re-organisation of the assessment process since I started as External Examiner. This has
been very positive. I have some concerns about how modularisation might impact on the pass rates as there is no
compensation between modules and a number of students could not progress due to failure in a small but
nonetheless important component. I have concerns that modularisation will encourage the view among students
that once a module is complete and passed they do not need to use the knowledge and skills acquired in that
module.

Standards
1. Please indicate the extent to which the programme aims and intended learning outcomes (ILOs) were
commensurate with the level of the award?
•
•

The appropriateness of the intended learning outcomes for the programme(s)/modules and of the structure and content
of the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.

The learning outcomes and standards are very appropriate and exceed the requirements of the GDC

2. Did the aims and ILOs meet the expectations of the national subject benchmark (where relevant)?
•

The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks
and the Framework for Higher Education Qualifications.

The undergraduate dental programme in Leeds compares very favourably with other programmes in the UK and exceeds the
benchmarks for such programmes.

3. Please comment on the assessment methods and the appropriateness of these to the ILOs?
•
•

The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student
performance.

A huge amount of work has gone into reorganising the assessments since I started my term as External Examiner, and as a
result the assessments have greatly improved. There is more horizontal and vertical integration. Student performance in
terms of the percentage passing at the first attempt may be adversely impacted by the requirement to pass each module
separately and as some modules are very small, a student may fail the year based on a very small proportion of the year’s
curriculum. The range of assessment methods ensures that all types of learning and learning styles are accommodated.

4. Were students given adequate opportunity to demonstrate their achievement of the aims and ILOs?
•
•

The academic standards demonstrated by the students and, where possible, their performance in relation to students
on comparable courses;
The strengths and weaknesses of the students as a cohort.

The students performed very well, though as mentioned above this may not have been reflected in the overall percentage of
students passing at the first attempt.

5. For Examiners responsible for programmes that include clinical practice components, please comment
on the learning and assessment of practice components of the curriculum
The written assessments are clinically based and so link the didactic and clinical teaching. This is essential in a professional
clinical programme. The clinical exposure in the first year is excellent, students observe, then write about the procedures
with some reflection. The students who scored the highest grades showed maturity and insight beyond what I would have
expected of first year students.

6. The nature and effectiveness of enhancements to the programme(s) and modules since the previous
year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.

The integration of subject areas is to be commended as well as the focus on clinical dentistry. Students should not only be
assessed on what they know but on whether they can apply their knowledge. This is especially important in professional
clinical training programmes.

7. The influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by
research; students undertaking research.

Throughout the three years of the programme that I have seen, students are expected to critically appraise the literature and
carry out research.

The Examination Process
8. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner?
•

Whether external examiners have sufficient access to the material needed to make the required judgements and
whether they are encouraged to request additional information.

The guidance I received was quite sufficient to act as External Examiner

9. Did you receive appropriate documentation relating to the programmes and/or parts of programmes
for which you have responsibility, e.g. programme specifications or module handbooks?
•

The coherence of the policies and procedures relating to external examiners and whether they match the explicit roles
they are asked to perform.

Yes

10. Was sufficient assessed/examination work made available to enable you to have confidence in your
evaluation of the standard of student work?
I was provided with a large amount and a variety of types of assessed work for evaluation
11. Were the administrative arrangements satisfactory for the whole process, including the operation of
the Board of Examiners?
The administrative arrangements were excellent and we were very well looked after, the staff are very competent in
managing this complex process.
12. Were appropriate procedures in place to give due consideration to mitigating circumstances and
medical evidence?
Any mitigating circumstances were discussed prior to the Examiners Meeting and the taken into account where relevant

For Examiners involved in Mentoring Arrangements
If you have acted as a mentor to a new external examiner or have received mentor support
please comment here on the arrangements.

Other Comments
Please use this box if you wish to make any further comments not covered elsewhere on the form.

The University of Leeds is very fortunate to have staff in the Dental Institute that are so dedicated and enthusiastic. The
changes that have been implemented are very positive any reservations I have noted are very minor. <<>> should be
complimented for his period as Director of Student Education as he directed the changes and has left a talented team in
place to carry on the good work.
I have been made very welcome with generous hospitality. Any comments or suggestions have been well received without
any defensiveness. I have also learned much and am very grateful to the University of Leeds for inviting me to be External
Examiner.
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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2010– 2011
PART A: GENERAL INFORMATION
Subject area and awards being examined:
School of:

Dentistry

Programme(s) / Module(s): Year 1

Subject(s):
awards: (e.g. BA/BSc/MSc etc.)

BChD

Induction, IOE, ODDR, APM, PPD, CPO1

The completed report should be attached to an e-mail and sent as soon as possible, and no later than 6 weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:
Head of Academic Quality and Standards,
Academic Quality and Standards Team,
Room 12:81, EC Stoner Building,
The University of Leeds, Leeds LS2 9JT

PART B: COMMENTS FOR THE INSTITUTION ON THE EXAMINATION PROCESS AND
STANDARDS
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this
box.

There are no matters that we regard as needing urgent attention.

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

N/A

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on
changes from year to year and the progressive development and enhancement of the learning and teaching provision, on
standards achieved, on marking and assessment and the procedures of the School.

N/A

Standards
1. Please indicate the extent to which the programme aims and intended learning outcomes (ILOs) were
commensurate with the level of the award?
•

The appropriateness of the intended learning outcomes for the programme(s)/modules and of the structure and content
of the programme(s);

The ILOs are highly appropriate for the Year 1 programme.
•

The extent to which standards are appropriate for the award or award element under consideration.

In some elements of the assessments the standard reached by the students was well over that which could be
expected at this level.
2. Did the aims and ILOs meet the expectations of the national subject benchmark (where relevant)?
•

The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks
and the Framework for Higher Education Qualifications.

As far as we can judge, the course content and ILOs within year 1 of the programme meet the interim guidelines
from the GDC’s ‘The first Five Years’.
3. Please comment on the assessment methods and the appropriateness of these to the ILOs?
•

The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;

The modules involved in Year 1 embrace: an introduction to dentistry (Induction), pain and anxiety (APM),
health and health promotion (HHP), clinical practice (CPO1), the oral ecosystem on a cellular and molecular
level (IOE) and diagnosis of oral disease (ODDR1). In our opinion, this content is most appropriate for first
year students. The broad range of subjects studied gives the students a good introduction to their future
profession (both the theoretical and clinical aspects). The assessment methods used vary which also gives the
students a lot of opportunities to demonstrate their knowledge and capabilities. The fact that the assessments are
double marked is an important quality assurance measure.
•

The quality of teaching, learning and assessment methods that may be indicated by student
performance.

As judged by the number of students who passed all the assessments, overall student performance for year 1 was
very good. There were however, a small minority who failed three or more modules who will have their work
cut out to pass these at the next attempt. It was particularly encouraging to see that 4 out of the five students
who were retaking the year were able to progress to Year 2 this time.
4. Were students given adequate opportunity to demonstrate their achievement of the aims and ILOs?
•

The academic standards demonstrated by the students and, where possible, their performance in relation to students
on comparable courses;

While many of the assessments allowed the students to demonstrate the depth of their knowledge and
discriminated well between the very good and the failing students, we are still rather concerned that the same
marks are sometimes awarded for students giving key words without a context as to those who give additional
information which shows more understanding. This could be avoided if the students were asked to ‘list’ in cases
where only key words were required, and ‘explain’ when they were required to give more context.
•

The strengths and weaknesses of the students as a cohort.

No particular areas of weakness within the cohort stood out.
5. For Examiners responsible for programmes that include clinical practice components, please comment
on the learning and assessment of practice components of the curriculum

N/A

6. The nature and effectiveness of enhancements to the programme(s) and modules since the previous
year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.

We would particularly like to highlight the PPD1 module where the students wrote two essays concerning their
learning and memory as well as the witness reports from clinical experience in the Induction module. Here the
level of student performance was, in some cases, exceptional. In the former case, the students began to engage
in supportive reading – which is to be commended. This is a clear progression away from our earlier experience
where the students expected everything to be presented in lectures and should, in our view, be continued into
other areas of the course. Also, the students generally received very good feedback on their assignments, which
although it takes time, provides an important learning opportunity for them.
7. The influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by
research; students undertaking research.

The curriculum is impressive in its scope and content. However, as for years 2 and 3, we are concerned that the
modular nature of the assessments in Year 1will contribute to compartmentalization of knowledge for the
students, making it more difficult for them to integrate different knowledge domains.

The Examination Process
8. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner?
•

Whether external examiners have sufficient access to the material needed to make the required judgements and
whether they are encouraged to request additional information.

As external examiners, we were given access to all the material required to undertake our work and were offered
meetings with all relevant staff members.
9. Did you receive appropriate documentation relating to the programmes and/or parts of programmes
for which you have responsibility, e.g. programme specifications or module handbooks?
•

The coherence of the policies and procedures relating to external examiners and whether they match the explicit roles
they are asked to perform.

As this was our third visit, we were familiar with what was expected of us. We have both been sent the updated
handbook as well as documentation outlining the new programme of assessment methodology.
10. Was sufficient assessed/examination work made available to enable you to have confidence in your
evaluation of the standard of student work?

We had access to the scripts from all the assessments.
11. Were the administrative arrangements satisfactory for the whole process, including the operation of
the Board of Examiners?

The administration was excellent in all aspects and I have to congratulate all concerned. We are a little
concerned about the papers which have apparently gone missing. This is not surprising considering the numbers
of papers involved here and it cannot be guaranteed that similar events may occur in the future. Some kind of
registration system must be put in place to ensure that all scripts are accounted for. In this case, it was possible
to find a very satisfactory arrangement which did not have a negative impact upon the students involved but it is
necessary in our view to have contingency plans worked out now for similar future events. The Board of
Examiners meeting was improved for everyone by reading the overall module marks for each student rather than
all the module marks.
12. Were appropriate procedures in place to give due consideration to mitigating circumstances and
medical evidence?

Mitigating circumstances and medical evidence were both taken very seriously by the staff and considered at a
special board meeting prior to the Board of Examiners meeting.
For Examiners involved in Mentoring Arrangements
If you have acted as a mentor to a new external examiner or have received mentor support
please comment here on the arrangements.

N/A

Other Comments
Please use this box if you wish to make any further comments not covered elsewhere on the form.

We would just like to congratulate all concerned for the high quality of the integrated first year course.
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The University of Leeds
EXTERNAL EXAMINER’S REPORT
ACADEMIC YEAR: 2010– 2011
PART A: GENERAL INFORMATION
Subject area and awards being examined:
School of:

Subject(s):

Dentistry

Year 1 Dentistry
awards: (e.g. BA/BSc/MSc etc.)

Programme(s) / Module(s):

BchD

Year 1

Name and home institution/affiliation of examiner:
Title:
Name:
Dr
Address for communication:

Email:

Institution:
School of Dental Sciences
Framlington Place
Newcastle upon Tyne
NE2 4BW

Paula Waterhouse

paula.waterhouse@ncl.ac.uk

Telephone:

Newcastle University

0191 2227353

The completed report should be attached to an e-mail and sent as soon as possible, and no later than 6 weeks after the relevant
meeting of the Board of Examiners, to exexadmin@leeds.ac.uk.
Alternatively you can post your report to:
Head of Academic Quality and Standards,
Academic Quality and Standards Team,
Room 12:81, EC Stoner Building,
The University of Leeds, Leeds LS2 9JT

PART B: COMMENTS FOR THE INSTITUTION ON THE EXAMINATION PROCESS AND
STANDARDS
Matters for Urgent Attention
If there are any areas which you think require urgent attention before the programme is offered again please note them in this
box.

Only applicable in first year of appointment
Were you provided with copies of previous relevant External Examiners’ reports and the response of the School to these?

For Examiners completing their term of appointment
Please comment on your experience of the programme(s) over the period of your appointment, remarking in particular on
changes from year to year and the progressive development and enhancement of the learning and teaching provision, on
standards achieved, on marking and assessment and the procedures of the School.

Standards
1. Please indicate the extent to which the programme aims and intended learning outcomes (ILOs) were
commensurate with the level of the award?
•
•

The appropriateness of the intended learning outcomes for the programme(s)/modules and of the structure and content
of the programme(s);
The extent to which standards are appropriate for the award or award element under consideration.

I scrutinised the following assessments:
•
•
•
•
•
•
•
•

Health and Health Promotion exam and reports.
Introduction to the Oral Environment spotter
Introduction to the Oral Environment written
Introduction to the Oral Environment MCQ
Induction Module Exam
Clinical Practice and Outreach Scenario Paper
Anxiety and Pain Management written
PPDI – Reflection on Your Learning Experiences

This is a very wide-ranging set of assessments and all were appropriate and timely within the integrated
dental science course.

2. Did the aims and ILOs meet the expectations of the national subject benchmark (where relevant)?
•

The comparability of the programme(s) with similar programme(s) at other institutions and against national benchmarks
and the Framework for Higher Education Qualifications.

Yes, again ILO’s were appropriate, relevant and comparable.

3. Please comment on the assessment methods and the appropriateness of these to the ILOs?
•
•

The design and structure of the assessment methods, and the arrangements for the marking of modules and the
classification of awards;
The quality of teaching, learning and assessment methods that may be indicated by student
performance.

The assessment methods were wide-ranging. Marking of the assessments was fair and consistent and will
have involved a huge amount of time and effort. In an attempt to reduce this marking burden perhaps
thought could be given to producing an e-based IOE spotter that could be undertaken with a PC cluster.
Student performance overall was good within all examinations. A high proportion of candidates obtained
grade C or above.
Within the IOE written exam (SAQ2) it was very difficult to see where marks were being awarded as the
scripts were only marked with a total mark. This was problematic to me because I could not ratify where
marks were awarded. I suggest the process of marking is standardised between markers and between
modules; for example in some cases (not necessarily IOE) the second marker may write in the same colour
pen – this leads to confusion. It should be very clear where marks are earned. Some candidates wrote in
pencil and again I suggest this is discouraged because some examiners mark in pencil.

4. Were students given adequate opportunity to demonstrate their achievement of the aims and ILOs?
•
•

The academic standards demonstrated by the students and, where possible, their performance in relation to students
on comparable courses;
The strengths and weaknesses of the students as a cohort.

Students were provided with more than enough opportunity to demonstrate knowledge and skills.
The HHP reports were excellent especially in light of these students being in their first year of study. They
showed high levels of information retrieval, citation, critical analyses and logic – excellent! There was also
a very high level of written feedback from the examiner, again exemplary.
The scenario paper in CPO module provided excellent opportunity for students to show their early clinical
knowledge over a wide range of areas including ‘basic’ science, anatomy, clinical governance, patient
management and diagnostic skills.
PPDI – Reflection was based around 2 essays and some group work. The weaker students did not reflect
or show scientific rigour by relating their own experience/style to the evidenced literature. Again, excellent

feedback was provided by the internal examiners often directing weaker students to specific guidance to
improve etc.
Perhaps next year each student could be provided with a mark sheet for each essay so that they can mark
themselves before submitting both the essay and their own marking. This may ‘help’ the weaker students
in reflection etc.

5. For Examiners responsible for programmes that include clinical practice components, please comment
on the learning and assessment of practice components of the curriculum
-

6. The nature and effectiveness of enhancements to the programme(s) and modules since the previous
year
It would be particularly helpful if you could also identify areas of good practice which are worthy of wider dissemination.

I have already mentioned areas of particular merit. The range of assessments is large and I am sure the
students benefit from this. I am however concerned regarding the assessment load upon academics and
administrators.

7. The influence of research on the curriculum and learning and teaching
This may include examples of curriculum design informed by current research in the subject; practice informed by
research; students undertaking research.

Research, overall is well integrated and in Year 1 this is excellent! Of particular note are the HHP reports.

The Examination Process
8. The University and its Schools provide guidance for External Examiners as to their roles, powers and
responsibilities. Please indicate whether this material was sufficient for you to act effectively as an
External Examiner?
•

Whether external examiners have sufficient access to the material needed to make the required judgements and
whether they are encouraged to request additional information.

Excellent support both before and during my visit. Thank you.

9. Did you receive appropriate documentation relating to the programmes and/or parts of programmes
for which you have responsibility, e.g. programme specifications or module handbooks?
•

The coherence of the policies and procedures relating to external examiners and whether they match the explicit roles
they are asked to perform.

Very happy with all documentation.

10. Was sufficient assessed/examination work made available to enable you to have confidence in your
evaluation of the standard of student work?
A huge amount of work was made available. There was a team of 4 examiners – this I feel is the minimum
number required to assess work thoroughly.

11. Were the administrative arrangements satisfactory for the whole process, including the operation of
the Board of Examiners?
Yes.

12. Were appropriate procedures in place to give due consideration to mitigating circumstances and
medical evidence?
Yes.

For Examiners involved in Mentoring Arrangements
If you have acted as a mentor to a new external examiner or have received mentor support
please comment here on the arrangements.

Other Comments
Please use this box if you wish to make any further comments not covered elsewhere on the form.

